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Abstract - This study investigates the current situation and
proposes solutions to improve the teaching quality of the Chinese
for Tourism course for Chinese Studies students at Thai Nguyen
University of Sciences. A questionnaire survey using a five-point
Likert scale was conducted with 150 second-year students
enrolled in the course. The results indicate that the course
generally meets the objectives of specialized training; however,
limitations remain in the course content, teaching materials,
instructional methods, and students’ ability to use specialized
Chinese. Based on these findings, the study proposes several
solutions to improve course content, teaching approaches, and the
integration of technology in instruction. The results provide a
practical basis for improving the teaching of the course.

Key words - Chinese for Tourism; foreign language for specific
purposes; situation analysis; solutions.

1. Introduction

In the context of globalization and deepening
international integration, tourism is regarded as a highly
competitive service industry in which human resources
play a decisive role in service quality and industry
competitiveness. Huynh Quoc Thang argues that the
competence, qualifications, communication style, and
service attitude of tourism workers are not only factors that
create the product but also components constituting the
quality of tourism products; therefore, training high-quality
tourism human resources is an inevitable requirement in
the process of integration [1]. From the same perspective,
Nguyen Thuy Dung et al. point out that Vietnam’s tourism
workforce is currently inadequate in both quantity and
quality, which raises the urgent need to improve training
quality at tourism education institutions [2].

In tourism human resource training, specialized foreign
language competence is considered one of the core
competencies, especially for major international tourist
markets. However, Le Thi Le argues that although the
tourism human resource training system in Vietnam has
achieved certain results, the quality of training still does not
fully meet practical demands, especially in the context of
integration and changes following the Covid-19 pandemic
[3]. Similarly, Nguyen Thi Kieu Trinh states that after the
pandemic, tourism human resources recovered rapidly in
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Tir khéa - Tiéng Trung chuyén nganh Du lich; ngoai ngit chuyén
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quantity but still had many limitations in quality, among
which professional competence and foreign language
communication skills remain weaknesses that need to be
addressed [4].

From the perspective of teaching and learning
specialized foreign languages, Do Tuyet Ngan et al. argue
that the view that proficiency in a general foreign language
is sufficient for effectively learning a specialized foreign
language is not appropriate; in order to improve the
effectiveness of teaching and learning specialized foreign
languages, it is necessary to investigate teaching practices
and adjust content and methods according to learners’
needs [5]. Regarding Chinese for Tourism, Le Thi Nhu
Thuy emphasizes that training must meet social demands,
narrow the gap between training and labor utilization, and
at the same time innovate teaching methods toward greater
practical application and learner-centeredness [6]. These
studies show that teaching Chinese for Tourism should not
stop at providing linguistic knowledge, but should aim at
developing the ability to use Chinese in specific
professional situations.

From the perspective of teaching methods, Mai Thi
Ngoc Anh et al. argue that applying project-based
learning in teaching Chinese for Tourism helps students
become more proactive and creative while strengthening
the connection between knowledge and professional
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practice; however, to achieve high effectiveness, specific
practical studies and activity designs appropriate to the
course content are needed [7]. Expanding this approach,
Nguyen Thi Ngoc Hien points out that the project-based
learning model in teaching specialized Chinese can
improve students’ language competence and 2 1st-century
skills, but there are still difficulties related to learners’
proficiency and the guiding role of lecturers, while also
suggesting the possibility of taking advantage of
technological and artificial intelligence support in the
teaching process [8].

In addition, in the context of smart tourism
development and digital transformation, Manh Khanh
Long (da JK ) argues that tourism human resource
training needs to focus on developing digital competence
and the ability to apply technology in order to meet the
new requirements of the modern tourism industry [9].
From the perspective of innovating training methods in
an application-oriented direction, the study by Doan Thi
Bich Thu et al. shows that learner-centered teaching
methods, particularly problem-based learning, have a
positive impact on learning performance and student
engagement among Tourism majors in higher education
[10]. These arguments suggest that the teaching of
specialized foreign languages for tourism should adopt an
integrated approach that combines professional
requirements, pedagogical innovation, and the current
technological context.

In the Chinese Studies training program at Thai
Nguyen University of Sciences, the Chinese for Tourism
course is designed as an elective course to help students
progress from learning General Chinese to using Chinese
in professional contexts. The course is offered in the
second semester of the second academic year with a
workload of 3 credits, using the textbook Ji€ Jif F &
published by Beijing Language and Culture University
Press and edited by Trinh Quoc Hung and Tran Quang
Loi (#F [ ik . [k 4% ). Before taking this course,
students have completed the courses Integrated Chinese
1,2, 3, and 4; Chinese Listening and Note-taking 1, 2, and
3; and have attained a level equivalent to HSK 4. Given
these characteristics, the course not only consolidates
students’ linguistic foundation but also aims to develop
their specialized communicative competence. This
requires course content, teaching materials, and teaching
methods that are appropriate to its application-oriented
training objectives.

In addition to the studies reviewed above, previous
publications in the University of Danang - Journal of
Science and Technology have also addressed tourism-
related issues from the perspective of training and
workforce development. For example, Tran Tuyen
examined collaborative training models for tourism human
resources between universities and international tourism
enterprises, highlighting the importance of practice-
oriented curricula, industry engagement, and the
development of professionally relevant competencies [11].
Such studies provide an important contextual foundation

for understanding the training demands of the tourism
sector in Vietnam.

Although there have been studies addressing the
training of specialized foreign languages and Chinese for
Tourism in an application-oriented direction at several
educational institutions, research investigating the current
situation of teaching and learning the Chinese for Tourism
course among Chinese Studies students at Thai Nguyen
University of Sciences remains limited. In particular, there
have not been many studies based on survey data to
systematically analyze aspects such as course content,
teaching materials, instructional methods, and learners’
competence and difficulties as a basis for proposing
solutions appropriate to the context of digital
transformation and current professional requirements.
Based on this gap, this study was conducted to investigate
the current situation and propose solutions to improve the
teaching quality of the Chinese for Tourism course at Thai
Nguyen University of Sciences.

2. Research methodology

To assess the current state of teaching and learning in
the Chinese for Tourism course at Thai Nguyen University
of Sciences, the study surveyed 150 second-year students
majoring in Chinese Studies. The data collection
instrument was a questionnaire using a five-point Likert
scale, administered online through Google Forms in order
to facilitate participants and ensure the collection of a
sufficient amount of necessary data. The survey content
focused on the appropriateness of the course content and
teaching materials, teaching methods and forms of
instructional organization, the ability to use specialized
Chinese for Tourism, as well as the difficulties encountered
by students during the learning process. The data were
processed using descriptive statistics to summarize the
frequencies, proportions, and trends in learners’ choices,
thereby providing a basis for analyzing the current situation
and proposing solutions to improve the teaching quality of
the course.

3. Results and discussion

3.1. Survey on the current situation of teaching the
Chinese for Tourism course

To clarify the current situation of teaching the Chinese
for Tourism course at Thai Nguyen University of Sciences,
the study surveyed 150 second-year students majoring in
Chinese Studies who were currently taking this course. The
survey was conducted through a questionnaire using a five-
point Likert scale. The survey content focused on the basic
aspects of the teaching and learning process, including
students’ ability to use Chinese for Tourism and the
difficulties they encountered during the learning process;
the appropriateness of the course content and teaching
materials; and the methods and forms of instructional
organization. The survey results serve as a basis for
evaluating the strengths and limitations in teaching the
course, while also supporting the proposal of solutions to
improve teaching quality and students’ learning
effectiveness.
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3.1.1. The current situation of students’ competence and
difficulties in learning the Chinese for Tourism course

The results in Table 1 show that the ability to use
Chinese for Tourism among second-year Chinese Studies
students is generally at an average level. The proportion of
students selecting the levels of agree and strongly agree for
basic communication skills remains low, reaching only
30.7% for the skill of introducing tourist attractions and
25.3% for the skill of advising on and booking tourism
services. In particular, the skill of handling unexpected
situations in tourism activities was rated the lowest, with
42.7% of students indicating that they were not yet able to
perform this skill. In addition, listening comprehension of
Chinese conversations in tourism contexts is not yet stable,
as many as 41.3% of students selected the neutral level,
while only 22.7% assessed themselves as being relatively
good at listening comprehension. At the same time, 42.6%
of students reported that they still lacked confidence when
communicating and participating in role-plays in front of
the class. These figures reflect that students still encounter
difficulties in using Chinese for practical communication
tasks and situation handling in the tourism field.

Table 1. Survey results on students’ competencies and

difficulties
Survey items Strongly Disagree Neutral Agree Strongly
disagree agree
I can introduce tourist g 36 s N M

attractions in Chinese

T (12.0%) (24.0%) (33.3%) (21.3%) (9.4%)

I can provide

consultation and make 20 34 58 26 12
travel service bookings (13.3%) (22.7%) (38.7%) (17.3%) (8.0%)
in Chinese.

1 can handle

unexpected situations 24 40 48 26 12
in tourism-related (16.0%) (26.7%) (32.0%) (17.3%) (8.0%)
contexts in Chinese.

I can  understand

zr())?ll\(lzrrlsations hinese 22 32 62 24 10
0, 0, 0, 0, 0,

relatively ol in (14.7%) (21.3%) (41.3%) (16.0%) (6.7%)

tourism contexts.

1 feel confident when

communicating and 26 38 46 28 12
performing role-plays (17.3%) (25.3%) (30.7%) (18.7%) (8.0%)
in front of the class.

From the survey results, it can be seen that offering the
Chinese for Tourism course in the second year is
appropriate to the training progression of the Chinese
Studies program, when students have already been
equipped with a foundation in general Chinese and have
reached a level equivalent to HSK 4. At this level, students
are able to access specialized Chinese content and begin to
familiarize themselves with communication tasks in the
tourism field. However, the survey results also show that
students still face certain difficulties in spontaneous
communication and in handling unexpected situations in
tourism contexts, especially situations requiring flexible
language response. These difficulties indicate that the
organization of teaching for the course can continue to be
improved in order to support students in developing their
ability to use specialized Chinese.

3.1.2. The current situation of the course content and
teaching materials for the Chinese for Tourism course

The survey results show that the content of the Chinese
for Tourism course is generally appropriate to the training
objectives, with 58.0% of students selecting agree and
strongly agree, indicating that offering the course in the
second year, when students have reached a Chinese
proficiency level equivalent to HSK 4, is suitable for the
training progression. However, for the criterion reflecting
the extent to which the course covers common professional
tasks in tourism, the proportion of positive evaluations
reached 43.3%, which does not constitute a majority, while
36.7% of students selected the neutral level, showing that
the application of the course content to specific
professional tasks is still not really clear to a portion of
students at this level. Regarding teaching materials, the
course uses the textbook Jigdif 1%, which is considered
appropriate to the HSK 4 level; however, the criteria
related to real-life dialogues and communication situations
received positive evaluation rates of only 31.4% and
29.3%, respectively, while more than 40% of students
selected the neutral level, indicating that the current
teaching materials fulfill their foundational role well but
can be further strengthened in terms of connection with
practical tourism contexts.

Table 2. Survey results on course content and
teaching materials

Survey items St‘rongly Disagree Neutral Agree Strongly
disagree agree
e o n s @
0, 0, 0, 0, 0,
training objectives. (4.0%)  (8.0%) (30.0%) (42.0%) (16.0%)
The course content
covers common 10 20 55 48 17
professional tasks in (6.7%) (13.3%) (36.7%) (32.0%) (11.3%)
tourism.

Specialized vocabulary
and sentence patterns

are presented 8 17 52 >3 20

0, 0, 0, 0, 0,
systematically and are (5.3%) (11.3%) (34.7%) (35.3%) (13.4%)
easy to apply.
The teaching materials
include many real-life 15 26 62 36 11

dialogues and situations (10.0%) (17.3%) (41.3%) (24.0%) (7.4%)
in tourism.

The teaching materials

help students access 16 24 66 33 11
authentic Chinese in (10.7%) (16.0%) (44.0%) (22.0%) (7.3%)
tourism contexts.

3.1.3. The current situation of teaching methods and forms
of instructional organization for the Chinese for Tourism
course

The survey results in Table 3 show that the teaching
methods and forms of instructional organization have
initially created conditions for students to participate in
practical communication activities in specialized Chinese;
however, the level of implementation remains uneven.
Specifically, for the criterion on class time for speaking
practice, the proportion of students giving positive
evaluations reached 30.7%, while 34.6% selected disagree
and strongly disagree. For role-play and tourism situation
simulation activities, the positive evaluation rate reached
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20.7%, while 40.0% of students selected the neutral level,
reflecting that the effectiveness of these activities for
learners has not been demonstrated evenly.

Table 3. Survey results on teaching methods and
classroom organization

Survey items SFrongly Disagree Neutral Agree Strongly
disagree agree
1 have sufficient class 0 5 2 b

time to practice speaking

specialized Chinese (13.3%) (21.3%) (34.7%) (22.7%) (8.0%)

Lecturers regularly

organize role-plays and 24 35 60 22 9
simulations of tourism (16.0%) (23.3%) (40.0%) (14.7%) (6.0%)
situations.

I am assigned situational
speaking  tasks  and
receive specific feedback.

18 30 68 25 9
(12.0%) (20.0%) (45.3%) (16.7%) (6.0%)

The class encourages
the use of Chinese
during practice.

28 70 26 10
(10.7%) (18.7%) (46.6%) (17.3%) (6.7%)

Group activities help me
increase opportunities to
communicate in Chinese.

24 74 28 10
(9.3%) (16.0%) (49.4%) (18.7%) (6.6%)

In addition, the criteria related to the assignment of
situational speaking tasks, the receipt of feedback, and the
encouragement to use Chinese in class had relatively high
proportions of neutral responses (over 45%), suggesting
that interactive activities and feedback can continue to be
improved in order to increase consistency in instructional
organization. On that basis, the course may consider
incorporating additional application-oriented teaching
methods such as task-based teaching, situation-based
teaching, or small-scale projects, while also adjusting
testing and assessment methods in the direction of
increasing formative assessment tasks associated with
professional communication in tourism, such as
presentations introducing tourist attractions and role-plays
for handling tourism situations.

3.2. Proposed solutions to improve the teaching quality of
the Chinese for Tourism course

Based on the survey results on the current situation of
teaching and learning the Chinese for Tourism course at
Thai Nguyen University of Sciences, the study proposes
several solutions to overcome the identified limitations and
at the same time improve teaching effectiveness and
students’ ability to use specialized Chinese.

3.2.1. Adjusting the course content in the direction of
tourism vocational application

Based on the results of the survey on the current
situation, the content of the Chinese for Tourism course
needs to be adjusted in the direction of strengthening
communication tasks specific to the tourism field.
Specifically, the course content should be structured
around tasks such as introducing destinations, advising on
and booking services, guiding tours, and handling
situations arising in tourism activities. Organizing the
content according to specific professional tasks will help
students more easily relate the knowledge they have
learned to actual contexts of use, while also being more
consistent with the objective of developing specialized
communicative competence in the course.

3.2.2. Strengthening and improving the teaching materials
for the course

The survey results in Section 3.1.2 show that the criteria
related to real-life dialogues and communication situations
did not receive high positive evaluation rates, while neutral
responses accounted for the majority. On that basis, the
teaching materials for the course can be supplemented with
additional dialogues, communication situations, and audio-
visual materials reflecting practical tourism contexts,
especially situations commonly encountered in working
environments in Vietnam. In addition to using the current
textbook, the teaching staff may compile internal teaching
materials or select and adapt supplementary materials in
order to enhance the authenticity and applicability of
specialized language, thereby providing better support for
the development of students’ communication skills.

3.2.3. Innovating teaching methods and forms of instructional
organization in an application-oriented direction

In teaching the Chinese for Tourism course, a method of
stratifying communication tasks according to levels of
requirement can be applied in order to match the diversity of
students’ language competence. Specifically, within the same
tourism communication topic or situation, lecturers design
tasks at different levels, from simple to complex. At the basic
level, students carry out reproductive tasks, such as
introducing information about a tourist attraction based on
prompts or an available model. At the intermediate level,
students are required to expand dialogues, combine service
consultation, or answer tourists’ questions. At a higher level,
students perform more flexible communication tasks, such as
handling unexpected situations or adjusting communicative
content according to the interlocutor’s feedback.

Organizing tasks according to different levels of
requirement helps students participate in learning activities
appropriate to their current competence, while also creating
conditions for learners to gradually improve their ability to
communicate in specialized Chinese. This approach also
supports lecturers in organizing classes flexibly, reducing
pressure on students with limited proficiency and
encouraging progress in the learning process.

3.2.4. Linking the course with
professional tasks in real-life contexts

simulated  tourism

To enhance the practical nature of the Chinese for
Tourism course, learning tasks simulating work processes
in the tourism field can be designed in accordance with the
Chinese proficiency level of second-year students.
Specifically, in each topic, students are assigned to carry
out tasks such as developing scripts for introducing tourist
attractions, advising on services, or handling
communication situations with tourists in Chinese, either
individually or in small groups. These tasks can be
implemented directly in the classroom or in the form of
out-of-class practice assignments, linked to the lesson
content and the practice time of the course.

Organizing simulated professional tasks helps students
gradually become familiar with actual communication
requirements, while also creating opportunities for
lecturers to monitor, guide, and provide specific feedback
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on learners’ ability to use specialized Chinese. This
solution contributes to connecting the course content with
the professional context of tourism, thereby improving the
teaching and learning effectiveness of the course.

4. Conclusion

Based on the survey of the current situation of teaching
and learning the Chinese for Tourism course among
Chinese Studies students at Thai Nguyen University of
Sciences, the study has identified several noteworthy
findings. The survey results show that the course has
initially met the training objectives in the direction of
specialization; however, there remain several limitations
related to the degree of connection between the course
content and professional practice, teaching materials,
methods of instructional organization, and students’ ability
to use specialized Chinese.

From the empirical results obtained, the study has
proposed several solutions to improve the teaching quality
of the course, including adjusting the course content in the
direction of tourism vocational orientation, strengthening
teaching materials associated with real-life contexts,
innovating teaching methods and forms of instructional
organization in a learner-centered direction, expanding
practice and experiential activities, as well as integrating
technology and artificial intelligence into teaching and
learning support. These solutions aim to enhance students’
specialized Chinese communicative competence and their
ability to handle professional situations.

Although the study still has certain limitations in terms
of scope and survey subjects, the results obtained can be
considered a reference basis for improving the teaching of
the Chinese for Tourism course at Thai Nguyen University
of Sciences, while also suggesting directions for further
research on innovating the content and methods of teaching
specialized foreign languages in the context of digital
transformation and international integration.
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