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Abstract - Assessment plays an essential role in teaching and 
learning process. This paper investigates the correlation between 
three different forms of assessment including self, peer and teacher 
assessment in a case study of a Translation course. Thirty 
Vietnamese students of English participated in the study. Data 
collection comes from the assessment scores of the three forms of 
assessment. The results show that the students tend to value their 
own work higher than their peers and the teacher. Although self-
assessment has a positive and significant correlation with peer and 
teacher assessment, peer assessment seems to be a better 
alternative assessment as it has a stronger correlation with teacher 
assessment. In addition, the three forms of assessment can support 
one another to enhance the quality of the teaching and learning 
process and develop learner autonomy in EFL classrooms. 
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1. Introduction 

Assessment plays an essential role in measuring 

learners’ knowledge and achievements in educational 

settings. It is a process that is supposed to be carried out as 

an inseparable part of the teaching and learning process. 

However, in a traditional EFL classroom, teacher 

assessment tends to be the only form of assessment, while 

other forms of assessment such as student self-assessment 

and peer assessment are of minor importance. 

Consequently, learner autonomy becomes underdeveloped 

in the learning process. This does not reflect the learner-

centred approach in language teaching and learning in 

which learners should take the initiative not only in their 

learning, but also in the assessment of their work. 

In order to develop learner autonomy that can improve 

the learning process, forms of formative assessment such 

as peer assessment and self-assessment are crucial. 

Especially, in the translation course, there has been only 

teacher assessment at the end of the course and the scores 

are usually drawn from the marker’s subjective judgments 

due to unclear marking criteria. This study is conducted on 

the basis of some specific assessment criteria on 

translation, which can result in more accurate scores. In 

addition, the study also tries to make students familiarize 

with peer assessment and self-assessment as forms of 

formative assessment so that they can achieve better results 

of study. This study aims to investigate the correlation 

between three different forms of assessment including self-

assessment, peer assessment and teacher assessment in 

orderto find out which assessment validates one 

assessment better than the other. 

2. Theoretical background 

2.1. Definition of assessment 

Assessment is a broad term that refers to “a process of 

collecting information about something that we are 

interested in, according to procedures that are systematic and 

substantially grounded” (Bachman, 2004, pp. 6-7). In other 

words, assessment involves a set of procedures to gather 

information about students’ performances or achievements 

of knowledge and skills in a particular course or area. 

Among different forms of assessment, peer and self-

assessment are important aspects of formative assessment 

for learning practice. Gattullo (2000) categorizes formative 

assessment as “an ongoing multi-phase process that is 

carried out on a daily basis through teacher–pupil 

interaction”, “providing feedback for immediate action” and 

“modifying teaching activities in order to improve learning 

processes and results” (p. 279, cited in Ketabi and Ketabi, 

2014, p.437). Assessing their own work or that of others can 

help students develop their understanding of learning 

objectives so that they can achieve success in learning. 

Research has shown that students can make more progress 

when they are actively engaged in peer and self-assessment. 

2.2. Self-assessment 

Self-assessment is an important aspect of formative 

assessment. According to Hedge (2000), self-assessment is 

“the ability [of students] to assess their own performance 

and the ability to be self-critical” (p.94). Andrade and Du 

(2007) defines self-assessment as “a process of formative 

assessment during which students reflect on and evaluate 

the quality of their work and their learning, judge the 

degree to which they reflect explicitly stated goals or 

criteria, identify strengths and weaknesses in their work, 

and revise accordingly” (p.160). Both definitions indicate 

that self-assessment requires students to reflect on their 

own work and make judgments on their performance in 

order that they can improve themselves. Such an emphasis 

on student responsibility and judgments is “a necessary 

skill for lifelong learning” (Boud, 1995, p.11). 

2.3. Peer assessment 

Apart from self-assessment, another important aspect 

of formative assessment is peer assessment. There are a 

variety of definitions of peer assessment. According to 

Strijbos and Sluijsmans (2010), peer assessment is referred 

to as “an educational arrangement where students judge a 

peers’ performance quantitatively and/or qualitatively and 

which stimulates students to reflect, discuss and 

collaborate” (p. 265). Topping (2010) also defines peer 

assessment as “an arrangement for learners to consider and 

specify the level, value, or quality of a product or 

performance of other equal-status learners” (p.62). 

The benefits of peer assessment have been underscored 

in education. With peer assessment, student learning can 

improve through “a sense of ownership and responsibility, 

motivation, and reflection of the students’ own learning” 

(Saito and Fujita, 2009, p. 151). Cheng and Warren (2000) 



ISSN 1859-1531 - THE UNIVERSITY OF DANANG, JOURNAL OF SCIENCE AND TECHNOLOGY, NO. 12(121).2017 69 

 

argue that peer assessment can facilitate student learning and 

provide teachers with a clear picture of learners’ 

performance. Especially, peer assessment has shifted 

teacher-centered assessment in language teaching to learner-

centered assessment (Abolfazli Khonbi and Sadeghi, 2012), 

which results in learner autonomy in their learning process. 

2.4. Correlation between teacher assessment and student 

assessment 

Previous studies show that there is a correlation 

between teacher assessment and student assessment. 

Zakian, Moradan and Naghibi (2012) show that there is a 

high correlation between teacher and student assessment 

and that the teacher assessment can be supplemented with 

student assessment in the context of productive language 

skills. Kilic (2016) show that peer assessment of pre-

service teachers’ performances is found to be significantly 

higher compared with teacher assessment and self-

assessment. These studies show that the three forms of 

assessment can support one another to enhance the quality 

of the teaching and learning process. 

3. Research method 

The study applies quantitative approach to reveal the 

correlation between self, peer and teacher assessment in a 

translation course. A Translation course at the Department 

of English for Specific Purposes, University of Foreign 

Language Studies, the University of Danang, is selected as 

a case study for this research. The Translation course is 

chosen as the study is done in the researcher’s own class 

and the third-year students have enough ability for self-

assessment and peer assessment. Thirty students in the 

Translation course participated in this research. The study 

consists of 26 female students and 4 male students. This is 

because female students tend to outnumber male students 

in a foreign language major in Vietnam. To deal with the 

issues above, the study aims to answer the following 

research questions: 

(1) What type of assessment is valued most in the 

Translation course? 

(2) What are the correlations between self, peer and 

teacher assessment in the Translation course? 

The case study is conducted in four phases: (1) 

translating process, (2) peer assessment, (3) self-

assessment, and (4) teacher assessment. The first phase 

engages the students in a translating process with a 

translation test. The translation test consists of 10 sentences 

in Vietnamese that the students have to translate into 

English. The translation texts involve different topics 

including tourism, education, health, society, environment 

and technology that the students have been familiar with in 

the course material. The students are given one hour to do 

the translation thoroughly. Before the students participate 

in the peer and self-assessment, they are provided with 

translation assessment criteria with all clear explanations 

from the researcher. The translation assessment criteria 

used for this study are taken from Lee (2013) covering 

translation accuracy (6 points) and translation expression 

(4 points) (Appendix). The criteria have been translated 

into Vietnamese to facilitate students’ understanding. The 

assessment criteria are applied for each translated sentence 

with 10 points per sentence for a total score of 100. 

Peer assessment is introduced first in order that the 

students are fully comfortable with it before moving on to 

self-assessment. The second phase involves the peer 

assessment process in which the students’ translated texts 

are randomly distributed to their peers for peer assessment, 

using Lee’s (2013) assessment criteria and the translation 

key provided by the researcher. The researcher then 

collects the students’ peer assessment scores. 

Now that the students have been familiar with peer 

assessment, they move on to the third phase of self-

assessment of their own translated texts which is also based 

on the same assessment criteria and translation key as in peer 

assessment. Having assessed the work of others, the students 

will find it easier to identify weaknesses in their own work 

and to see how they can make improvements. The researcher 

then collects the students’ self-assessment scores. 

The last phase involves the teacher assessment of the 

student’s translated texts that is completed by the 

researcher himself, using the given assessment criteria and 

translation key. 

For data analysis, the means, maximum scores and 

minimum scores of self, peer and teacher assessment are 

first calculated. Then statistical computation using Pearson 

Product Moment Correlation is utilized to find out the 

correlation between the three forms of assessment. 

4. Findings and discussions 

Table 1 provides descriptive statistics on the overall 

result of the self, peer and teacher assessment. It includes 

the number of students, minimum and maximum scores, 

means and standard deviation. The table shows that self-

assessment has the highest means (M=72.50, SD=5.25) 

compared to that of peer assessment (M=69.43, SD=7.19) 

and teacher assessment (M = 66.80, SD=6.03). This proves 

that most of the students value themselves higher than the 

assessment criteria. The self-assessment also has the 

highest scores (Max=90), followed by peer assessment 

(Max=88) and teacher assessment (Max=80) in the last 

position. This order is the same for the minimum scores. 

This leads to another interpretation that the students tended 

to assign higher value for their translation work than their 

peers and the teacher. However, the peer assessment shows 

a wider range of standard deviation than the self and 

teacher assessment. 

Table 1. Descriptive statistics for self, peer and teacher assessment 

Variable N 

Minimum 

scores 

(Min) 

Maximum 

scores 

(Max) 

Means 

(M) 

Standard 

Deviation 

(SD) 

Self-

assessment 
30 65 90 72.50 5.25 

Peer 

assessment 
30 55 88 69.43 7.19 

Teacher 

assessment 
30 50 80 66.80 6.03 

In order to interpret more the data in Table 1, inferential 

statistics are carried out using Pearson Product Moment 
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Correlation to find out the correlation between self, peer and 

teacher assessment. The Pearson correlation coefficient, also 

referred to as the Pearson's r, is a measure of the linear 

correlation between two variables. It has a value between +1 

and −1, where 1 is total positive linear correlation, 0 is no 

linear correlation, and −1 is total negative linear correlation. 

The results are given in Table 2. 

Table 2. Correlation between self, peer and teacher assessment 

  
Self-

assessment 

Peer 

assessment 

Teacher 

assessment 

Self-

assessment 

Pearson 

correlation 

Sig. (2-tailed) 

N 

1 

 

 

30 

.561** 

 

.001 

30 

.678** 

 

.000 

30 

Peer 

assessment 

Pearson 

correlation 

Sig. (2-tailed) 

N 

.561** 

 

.001 

30 

1 

 

 

30 

.712** 

 

.000 

30 

Teacher 

assessment 

Pearson 

correlation 

Sig. (2-tailed) 

N 

.678** 

 

.000 

30 

.712** 

 

.000 

30 

1 

 

 

30 

Note: **Correlation is significant at the 0.01 level (2-tailed). 

The statistical analysis in Table 2 shows that self-

assessment has a positive correlation with peer 

assessment and teacher assessment with r = 0.561 and r 

=.678 respectively and the correlation is significant at the 

0.01 level. Similarly, peer and teacher assessment also 

have a positive and stronger correlation with r =.712, 

which is also significant at the 0.01 level. This confirms 

the assumption that the students are able to assess their 

peer work properly. Peer assessment seems to provide a 

better alternative assessment in addition to teacher 

assessment. This result echoes Kilic (2016) who shows 

that peer assessment of pre-service teachers’ 

performances is significantly higher than teacher 

assessment and self-assessment. The result also implies 

that peer assessment tends to validate teacher assessment 

better than self-assessment to determine the quality of a 

good translation. This means that peer assessment can be 

used as an alternative assessment that is valid and reliable 

about the translation work as long as it is in conformity 

with the assessment criteria. In addition, as there is a 

positive and significant correlation between the three 

forms of assessment, they can support one another to 

enhance the assessment of students’ work. The 

assessment criteria seem to match both the students’ and 

the teacher’s perspectives in assessing the translation 

work. This shows that a clear set of assessment criteria is 

extremely important to assess students’ work properly. 

5. Conclusions 

The study reveals some interesting insights into 

different forms of assessment, especially self and peer 

assessment as forms of formative assessment which have 

not got much attention in EFL classrooms. The study 

shows that students tend to value their own work higher 

than their peers and the teacher. Although self-assessment 

has a positive and significant correlation with peer and 

teacher assessment, peer assessment seems to be a better 

alternative assessment as it has a stronger correlation with 

teacher assessment. In addition, the three forms of 

assessment can support one another to enhance the quality 

of the teaching and learning process. It is the use of forms 

of formative assessment that will shift teacher-centered 

assessment in language teaching to learner-centered 

assessment, which results in learner autonomy in their 

learning process. 

The development of effective self and peer assessment 

takes considerable time and effort and both need to be 

managed carefully. However, once fully embedded into the 

teaching and learning process and combined with teacher 

assessment, these forms of formative assessment can 

facilitate the teaching and learning process and motivate 

students to move forward to achieve their learning goals. It 

is expected that the results of this case study may be used 

for other courses as well so that students can engage in self-

assessment and peer assessment to achieve better results 

for their studies and develop their learner autonomy in the 

learning process. 
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Appendix: 

Assessment criteria for the Translation test 

Students’ translation work is assessed by three 

independent channels as follows: 

(1) Students assess their peer work based on the given 

assessment criteria. 

(2) Students assess their own work themselves based on 

the given assessment criteria. 

(3) The teacher assesses students’ work based on the 

given assessment criteria. 

The assessment criteria are applied on a sentence-by-

sentence basis. There are 10 sentences in the test. Each 

sentence has a maximum score of 10. The translation test 

has a maximum score of 100. 

Assessment criteria (Lee, 2013) 

1. Translation accuracy 

Score Criteria 

6 Messages in translation almost match the original with no 

errors.  

5 Messages in translation almost match the original, but 

with one minor error.  

4 Messages in translation almost match the original, but 

with two minor errors.  

3 Messages in translation almost match the original, but 

with one major error and three minor errors.  

2 Messages in translation almost match the original, but 

with two major errors or only pile-up descriptions.  

1 Messages in translation almost match the original, or with 

a lot missing in translation.  

2. Translation expression  

Score Criteria 

4 Translation is clear and understandable with appropriate 

usages, register, collation and punctuation.  

3 Translation is generally clear and understandable, but 

with one or two errors in usage and expression, typos, or 

redundant word.  

2 Translation is barely understandable, but with syntactic 

errors and inappropriate usage and expression.  

1 Translation is ungrammatical and difficult to 

understand, with many omissions.  
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