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Abstract - Intercultural language learning has recently become an
important approach in language education in response to the need
for learners to study and work effectively in a multicultural world.
Language and culture are seen as interwoven and inseparable
components. Many foreign language programs around the world
have adopted an intercultural pedagogy which seeks to integrate
into the language teaching experience opportunities for developing
intercultural competence for language learners. This paper
discusses the current status of cultural teaching and learning in
Vietnamese foreign language classrooms and proposes
suggestions to implement intercultural language learning in
Vietnam. It is hoped that the paper can inform the work of
curriculum designers, education policy-makers as well as foreign
language teachers and learners to make intercultural language
learning feasible in Vietnam.
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1. Introduction

In our multicultural world, education for international
understanding has become an integral part of school
education in many societies. Globalization and educational
transformations have led to an increased need for the
development of intercultural competence in education
(Scarino, 2009). New concepts like ‘intercultural
education’, ‘intercultural understanding’ or
‘interculturalism’ have become prevalent. Since Vietnam
became a full and official member of the World Trade
Organization (WTO) in 2007, it has become important for
Vietnamese students of foreign languages to
communicative across cultural boundaries to meet the
needs of the country’s international integration.

With such a great need for intercultural education,
foreign language (FL) teaching plays a central role in
intercultural understanding as it mediates the interpretation
and construction of meanings among people from different
language and cultural backgrounds (Scarino and Crichton,
2007). Intercultural language learning is, therefore,
promoted as a way to encourage language learners’
tolerance, respect and empathy towards other peoples and
cultures, foster their mutual and reciprocal willingness to
negotiate meanings across languages and cultures and
prepare them for life in a multicultural world. This is a new
challenge for Vietnamese FL teaching in the 21 century.

2. The relationship between language and culture

Language and culture have an extremely complex
relationship. As Agar (1994) states, “culture is in language
and language is loaded in culture” (p.28). Kramsch (1998)
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also mentions that language expresses, embodies and
symbolizes cultural reality. Mitchell and Myles (2004)
argue that language and culture are acquired together with
each supporting the development of the other. Liddicoat
(2009) demonstrates the interrelationship between
language and culture with a model of the language-culture
interface as a continuum across which both language and
culture are integrally involved through their most apparent
constructs regardless of the surface level appearance
(Figure 1).
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Figure 1. Points of articulation between culture and language
in communication (Liddicoat, 2009, p.117)

There has been some distinction between the links of
language and culture among scholars. Kramsch (1995)
distinguishes three types of links between language and
culture through the history of language teaching: universal,
national and local links. The universal links between
language and culture are effectively captured in the canon
of world literatures. The national links between language
and culture convey a national perspective in which
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language teaching is separated from the teaching of
literature and the teaching of culture. Thelocal links
between language and culture place a focus on the
pragmatic functions and notions expressed through
language in everyday life. Risager (1996) states three
different perspectives on the relationship between
language and culture in a different way. The first
perspective is about the embeddedness of culture in the
pragmatics and semantics of language, which reflects the
traditional way of cultural teaching from a linguistic
viewpoint. The second perspective sees culture as the
macro context of language usage. The third perspective is
concerned with culture as the thematic content of language
teaching in which there is no given connection between the
language use and the spoken and written content.

In brief, language and culture have an inextricable and
interdependent relationship which is expressed through the
way they interact with each other. Language has the
mediating role that socially constructs culture, which can
be recognized in language teaching. The relationship
between language and culture is made meaningful in
language learning as “the person who learns language
without learning culture risks becoming a fluent fool”
(Bennett, Bennett and Allen, 2003, p.237).

3. Approaches to culture in foreign language teaching
and learning

Culture in language teaching has undergone many
changes, each of which can be seen as a
reconceptualization of culture and the role of culture in
language teaching (Crozet, Liddicoat and Lo Bianco,
1999). Through the history of culture pedagogy, Liddicoat,
Papademetre, Scarino and Kohler (2003, pp.5-7) identify
four broad approaches to culture in FL teaching and
learning as follows:

High culture:This is the traditional way of teaching
culture that focuses on an established canon of literature.
Cultural competence is measured through the breadth of
reading and knowledge about the literature. This approach
to culture minimizes the use of language for
communication with native speakers and sees culture
residing primarily in the text itself.

Area studies:This approach to culturefocuses on
knowledge about a country which is often presented as
background knowledge for language learning. Cultural
competence is particularly viewed through the depth of
knowledge of the history, geography and institutions of the
target language country. Culture in this approach is
something to be observed with the learner constructed as
an external observer of culture rather than as an internal
practitioner.

Culture as societal norms: This approach views culture
as the practices and values that typify them. Cultural
competence is measured by one’s knowledge about things
that a cultural group is likely to do and understanding of
cultural values by certain ways of acting or beliefs. As in
high culture and area studies approaches, the view of
culture in this approach is considered static and
homogeneous and easily leads to a possibility of the

stereotyping of the target culture.

Culture as practice:This approach views culture as sets
of practices or the lived experience of the individual
(Geertz, 1983). This ‘cultural turn’ as a breakthrough in
language pedagogy in the 1990s provided a foundation for
intercultural language learning (Risager, 2007). In this
approach, culture is seen as an “interactionally constructed
product” (Liddicoat, 2004, p.57) that engages language
learners in developing an intercultural perspective in which
their own culture and the target culture are involved. With
such a perspective, learners are able to reach an
intercultural position where they continuously develop
intercultural communicative skills during the process of
language learning.

From these four broad approaches to culture,
Liddicoater al. (2003) distinguish two main views of
culture: the static view and the dynamic view. The static
view of culture assumes that culture contains factual
knowledge or cultural artifacts to be observed and learned
about. This view of culture does not link language and
culture and simply consists of transmitted information. The
static view of culture, therefore, does not study culture as a
process in which the learner will eventually engage. The
dynamic view of culture, on the other hand, requires
learners to actively engage in cultural learning, rather than
merely learn about the target culture in a passive way. This
view of culture also requires learners to have knowledge of
their own culture and an understanding of their own
culturally-shaped behaviours. The culture as practice
approach is regarded as a dynamic view of culture as
teachers can help learners decentre from their own culture
(Kramsch, 1993) with sorts of exposure to the target culture
and the skills and knowledge they need to achieve
decentring.

4. Intercultural language learning

In the early 1980s, communicative language teaching
prevailed as the main goal for language learners to learn
how to use language appropriately in different situations
(Canale and Swain, 1980). Since then, this teaching
approach has become popular in many countries in the
world, including Vietnam. In spite of its popularity, this
approach has been criticized by some scholars. For
instance, Crozet and Liddicoat (2000) argue that
communicative language teaching did not lead to
intercultural understanding, tolerance and harmony
between different cultures as it did not fully recognize the
links between language and culture.They claim that “[a]
learner who knows some of the language but none of the
culture risks being fluent but socially incompetent in any
attempt to communicate with nativespeakers” (p.14).

Since the 1990s, based on the deeper understanding of
the interdependence between language and culture,
intercultural language teaching has emerged as a new
approach to language teaching that teaches culture as an
integrated part of language (Crozet and Liddicoat, 2000).
This approach implies “an acknowledgement and
understanding of the links between language and culture as
well as an understanding of how communication works
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across cultures” (Crozet and Liddicoat, 2000, p.l).
According to Liddicoatet al. (2003), language and culture
are placed at the centre of the learning process as these
elements are fundamentally interrelated. Intercultural
language learning (IcLL) is defined as follows:

Intercultural language learning involves developing
with learners an understanding of their own language(s)
and culture(s) in relation to an additional language and
culture. It is a dialogue that allows for reaching a common
ground for negotiation to take place, and where variable
points of view are recognized, mediated, and accepted
(Liddicoatet al., 2003, p.46).

Liddicoatet al. (2003) set up the goals of IcLL at both
global and individual levels. At the global level, language
learners develop an understanding and valuing of all
languages and cultures, an understanding and valuing of
their own language(s) and culture(s) and their target
language(s) and culture(s) as well as intercultural
sensitivity as an ongoing goal and are able to mediate
between languages and cultures. At the individual level,
language learners are able to communicate interculturally,
using multiple perspectives to understand and create
meaning, i.e., to become an intercultural language user. In
this sense, learners’ intercultural space and identity are
emphasised in their dynamic engagement in intercultural
interactions.

Kaikkonen (2001) mentions some qualities that
language learners need to develop in IcLL. According to
Kaikkonen, “[t]he ability to be sensitive to both familiar
and foreign phenomena, the ability for empathy, seeing
things from the others’ points of view and to share feelings
with others are essential for intercultural foreign language
learning” (p.101). Other important qualities include respect
for diversity and tolerance. These essential qualities can be
acquired through the process of IcLL.

With such importance of IcLL in language education,
there has been an international trend in the practice of IcLL
worldwide. In North America, the National Standards in
Foreign Language Education Project (Standards for
Foreign Language Learning, 1996) is a framework for
second language learning that places “cultural learning at
the forefront of language instruction” (Phillips, 2003,
p-162). Culture is one of the Five Cs alongside
Communication, Connections, = Comparisons, and
Communities. In Europe, the Common FEuropean
Framework of Reference for Languages(CEFR) (Council
of Europe, 2001) is a common basis for language
syllabuses, curriculum guidelines and assessment across
Europe. The emphasis on culture is one of the main
purposes of the CEFR that helps language learners to
become plurilingual and develop interculturality (Council
of Europe, 2001). In Australia, the Intercultural Language
Teaching and Learning in Practice(ILTLP) (University of
South Australia, 2007) has helped teachers increase their
knowledge and understanding of intercultural language
teaching and learning and how to integrate them into
classroom practices and assessment. In New Zealand,the
New Zealand Curriculum (Ministry of Education, 2007)
emphasizes that the Cultural Knowledge strand in the

Learning Languages area is given an equal status with that
of Language, focusing on the interrelationship between
culture and language and on cultural learning in which
students are required to compare and contrast different
beliefs and cultural practices of their own and the target
culture in order to understand more about themselves and
become more understanding of others. In Asia,
intercultural awareness in language education in China has
also received more attention since the beginning of this
century and the recent reform in English education in
China has adopted cultural awareness as one of the five
objectives of English teaching and learning(Newton and
Shearn, 2010).

The international trends of IcLL continue to spread at a
global level. In order to prepare Vietnamese learners to
study and work effectively in a multicultural world,
language education in Vietnam needs to catch up with this
trend of IcLL.

5. Cultural teaching and learning in Vietnamese FL
classrooms

Recently, the importance of cultural teaching and
learning has been highlighted in the FL classroom in
Vietnam (Dinh, 2005; Pham, 2001). According to Dinh
(2005), a mastery of the linguistic system of a FL is not
sufficient for learners to understand the culture embedded
in the target language. Dinh argues that FL teaching needs
to help learners become better integrated into a large
society and get used to cultural diversity, willingness to
communicate and empathy. Pham (2001) also stresses the
importance of cultural competence in intercultural
communication as it can help speakers accurately express
their intentions and understand the information perceived
as well as avoid misunderstandings that may lead to
communication breakdown. Pham argues that the efficacy
of language use in communication would be much reduced
if teachers are only concerned about developing learners’
skills based on the linguistic system of the FL.

Although the importance of cultural teaching and
learning has been stated in the FL classroom, the issue of
IcLL is still very new to many Vietnamese teachers and
students. The lack of attention to IcLL in language
education in Vietnam may be due to two main reasons.
Firstly, the neglect of IcLL lies in the design of FL
curricula. It can be observed that culture has a very modest
place in the FL curricula. The Ministry of Education and
Training has control over two-thirds of the tertiary FL
curriculum, which reduces the flexibility of the entire
curriculum. In addition, the curriculum is usually
linguistics-based and exam-oriented, and consequently
culture tends to be treated as a peripheral goal in language
teaching. Ho’s (2011) review of the National Higher
Education Curriculum Framework of English and the
curriculum frameworks of two EFL (English as a foreign
language) programs at a university in Vietnam reveals that
the designation of culture to separate culture courses in
these curricular documents establishes a separate status,
construct and treatment of culture and cultural learning
rather than integrating it into language learning. Ho (2011)
also shows that culture in these curriculum frameworks is
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constructed as knowledge about a particular culture rather
than with an exploratory and reflective approach to culture
and culture-in-language.

Secondly, IcLL is given little attention in the practices
of language teaching and learning in the Vietnamese FL
classroom. Based on observations and direct interviews
with both language teachers and learners, Dinh (2005)
argues that many language learners still believed that the
mastery of vocabulary and grammatical rules would help
them learn a FL well, let alone all socio-cultural rules that
affect the use of language in communication. Dinh adds
that the focus on the testing of vocabulary, grammar and
translation has relegated culture to a subordinate status.
Phan (2004) argues that many Vietnamese teachers of
English were not aware of the socio-cultural dimension of
FL teaching, which leads to the neglect of cultural teaching
and learning in the FL classroom. A recent study by Ho
(2011) about Vietnamese teachers’ cultural teaching
practices in the EFL classroom at a university in Central
Vietnam shows that facts-oriented approach was dominant
in their cultural teaching practices which were topically
dependent and that their beliefs about the constraints on
cultural teaching (e.g. time allowance for cultural teaching,
students’ language proficiency and degree to receptiveness
to cultural learning, curriculum and testing constraints)
restricted their opportunities to address culture in their EFL
classes. Nguyen’s (2013) ethnographic study about the
Vietnamese university EFL teachers’ integration of culture
into language teaching at a university in Northern Vietnam
echoes Ho (2011) in that the teachers had limited goals in
addressing culture in their language teaching practices and
that they prioritized the provision of cultural knowledge
through the cultural content of their teaching materials.
Furthermore, students were not given enough opportunities
to recognize the interculturality in language learning. Ho
(2011) reveals that cultural learning was not seen by
Vietnamese EFL students as a valued end in itself and that
they prioritized the linguistic dimension over the cultural
dimension of language learning.

With a linguistic focus in language learning, culture
courses, i.e., British and American culture courses,are
more likely to become the main source that provides
students with cultural knowledge about the target language
culture. Although students can develop their cultural
knowledge of the target language country in these courses,
this receptive aspect of cultural competence is not
sufficient (Lessard-Clouston, 1997). In addition, this kind
of cultural learning tends to deal with transmission of
cultural facts. Tseng (2002) believes that culture should be
learnt in a process rather than through a collection of facts.

From the current status of cultural teaching and
learning in Vietnamese FL classrooms as discussed above,
it can be seen that there is a lack of an intercultural
dimension in FL teaching and learning in Vietnam, which
needs to be filled in.

6. Conclusions

This paper has discussed challenges of implementing
IcLL in language education in Vietnam. The inextricable

and interdependent relationship between language and
culture proves that culture should be made meaningful in
FL teaching and learning. Intercultural competence has
become an indispensible competency for FL learners to be
successful in intercultural communication. In order that
Vietnamese learners can meet their learning needs for
intercultural encounters, language education in Vietnam
should consider the importance of developing intercultural
competence for learners through IcLL.

In order to implement IcLL in Vietnam, the following
suggestions can be made:

e An intercultural stance should be adopted in the
existing FL curricula. The culture strand should be given
an equal status with the language strand in the curricula.

* Both FL teachers and learners need to enhance
awareness of the relationship between language and culture
and the interculturality in FL teaching and learning.

* An approach to culture as practice should be adopted
for language teaching and learning in the FL classroom
with an emphasis on the dynamic view of culture that
engages learners in a learning process of acquiring
intercultural competence. Byram (2009) advises that
“language teachers should plan their teaching to include
objectives, materials, and methods that develop the specific
elements of intercultural competence” (p.331). Vietnamese
FL teachers should also be given opportunities to
participate in teacher professional development programs
related to intercultural language teaching and learning so
that they can bring this approach into their classroom
practices.

* The assessment of learners’ language proficiency
needs to be geared towards the assessment of their
intercultural competence together with linguistic
competence.

With a number of challenges to deal with, it may take
more time for Vietnamese FL teachers and learners to get
familiar with IcLL. Nevertheless, when the country is
geared towards multilateral and diversified international
relations, and the National Project of Foreign Languages
2020 sets up its specific objectives of preparing language
learners to study and work in an integrated, multilingual,
and multicultural environment, there is an urgent need for
language education in Vietham to move towards
intercultural language learning which would potentially
help learners to fulfill their goals.

REFERENCES

[1] Agar, M. (1994). Language shock: Understanding the culture of
conversation. New York: William Morrow and Company.

[2] Byram, M. (2009). The intercultural speaker and the pedagogy of
foreign language education. In D. K. Deardorff (Ed.), The Sage
Handbook of Intercultural Competence (321-332). Thousand Oaks,
CA: Sage.

[3] Bennett, J., Bennett, M., and Allen, W. (2003). Developing
intercultural competence in the language classroom. In D. L. Lange
and R. M. Paige (Eds.), Culture as the Core: Perspectives in Second
Land Learning. USA: Information Age Publishing.

[4] Canale, M., and Swain, M. (1980). Theoretical bases of
communicative approaches to second language teaching and
learning. Applied Linguistics, 1(1), 1-47.



THE UNIVERSITY OF DANANG, JOURNAL OF SCIENCE AND TECHNOLOGY, NO. 6(79).2014, VOL. 2 57

[5] Council of Europe (2001). Common European Framework of
Reference for Languages: Learning, Teaching, Assessment, Council
of Europe, Modern Languages Division. Strasbourg and Cambridge:
Cambridge University Press.

[6] Crozet, C., and Liddicoat, A. J. (2000). Teaching culture as an
integrated part of language: implications for the aims, approaches
and pedagogies of language teaching. In A. J. Liddicoat and C.
Crozet (Eds.), Teaching Languages, Teaching Cultures (pp. 1-18).
Melbourne: Applied Linguistics Association of Australia.

[7] Crozet, C., Liddicoat, A. J., and Lo Bianco, J. (1999). Intercultural
competence: from language policy to language education. In J. Lo
Bianco, A. J. Liddicoat and C. Crozet (Eds.), Striving for the Third
Place: Intercultural Competence through Language Education (pp.
1-20). Melbourne: Language Australia.

[8] Dinh, H. V. (2005). Vitriciavanhoatrongdayhocngoaingir [The
place of culture in foreign language teaching and learning]. Ngon
ngir va Doi song [Linguistics and Life], 3(113), 36-42.

[9]1 Geertz, C. (1983). Local Knowledge. New Y ork: Basic Books.

[10] Ho, S.T.K (2011). An Investigation of Intercultural Teaching and
Learning in tertiary EFL classrooms in Vietnam. Unpublished PhD
thesis. Victoria University of Wellington, New Zealand.

[

[11

—

Kaikkonen, P. (2001). Intercultural learning through foreign

language education. In V. Kohonen, R. Jaatinen, P. Kaikkonen and

J. Lehtovaara (Eds.), Experiential Learning in Foreign Language

Education (pp.61-105). Malaysia: Pearson Education.

[12] Kramsch, C. (1993). Context and Culture in Language Teaching.
Oxford: Oxford University Press.

[13] Kramsch, C. (1995). The cultural component of language teaching.
Language, Culture and Curriculum, 8(2), 83-92.

[14] Kramsch, C. (1998). Language and Culture. Oxford: Oxford
University Press.

[15] Lessard-Clouston, M. (1997). Towards an understanding of culture
in L2/FL education. The Internet TESL Journal, 11I(5). Retrieved
from http://iteslj.org/Articles/Lessard-Clouston-Culture.html.

[16] Liddicoat, A. J. (2004). Intercultural language teaching: Principles
for practice. The New Zealand Language Teacher, 30, 17-23.

[17] Liddicoat, A. J. (2009). Communication as culturally contexted
practice: A view from intercultural communication. Australian
Journal of Linguistics, 29(1), 115-133.

[18] Liddicoat, A. J., Papademetre, L., Scarino, A., and Kohler, M.
(2003). Report on Intercultural Language Learning. Canberra,
ACT: Commonwealth of Australia.

[19] Ministry of Education (2007). The New Zealand Curriculum.

Wellington: Learning Media.

[20] Mitchell, R., and Myles, F. (2004). Second Language Learning
Theories (2nd ed.). London: Arnold.

[21] Newton, J., and Shearn, S. (2010). Intercultural language learning
and teaching: A literature review. In J. Newton, E. Yates, S. Shearn
and W. Nowitzki (Eds.), Intercultural Communicative Language
Teaching: Implications for Effective Teaching and Learning (pp. 3-
51). Report to the Ministry of Education.

[22] Nguyen, T.L.(2013). Integrating Culture into Vietnamese University
EFL Teaching: A Critical Ethnographic Study. Unpublished PhD
thesis. Auckland University of Technology, New Zealand.

[23] Standards for Foreign Language Learning: Preparing for the 21st
Century. (1996). Yonkers, NY: National Standards in Foreign
Language Education Project.

[24] Pham, D. B. (2001). Vai tr6 ctia nhan t6 viin hoa trong qua trinh giao
tiép bang tiéng nudc ngoai [The role of the cultural factor in
communication by a foreign language]. Ngon Ngir [Linguistics], 4,
70-76.

[25] Phan, L. H. (2004). University classrooms in Vietnam: contesting
the stereotypes. ELT Journal, 58(1), 50-57.

[26] Phillips, J. K. (2003). National standards for foreign language
learning. In D. L. Lange and R. M. Paige (Eds.), Culture as the core:
Perspectives on culture in second language learning (pp. 161-171).
Greenwich, Connecticut: Information Age Publishing.

[27] Risager, K. (1996). Sprog, kulturoginternationalisering i
sprogundervisningen, “Sprog, kultur, intersprog”. ROLIG Papir.

[28] Risager, K. (2007). Language and Culture Pedagogy. Clevedon:
Multilingual Matters.

[29] Scarino, A., (2009). Assessing intercultural capacity in learning
languages: Some issues and considerations. Language Teaching,
42(1), 67-80.

[30] Scarino, A., and Crichton, J. (2007). Why the intercultural matters
to language teaching and learning: an orientation to the ILTLP
programme. Intercultural Language Teaching and Learning in
Practice:  Professional Learning Programme Resource for
Participants (ILTLP). Research Centre for Languages and Cultures
Education (RCLCE), University of South Australia: Commonwealth
of Australia.

[31] Tseng, Y. (2002). A lesson in culture. ELT Journal, 56(1), 11-21.

[32] University of South Australia. (2007). Intercultural Language
Teaching and  Learning  Project. Retrieved from
http://www.iltlp.unisa.edu.au/.

(The Board of Editors received the paper on 19/03/2014, its review was completed on 10/04/2014)




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


